
 

Unit: Geography 

Content Area: Social Studies 

Grade Level: 3rd  

Unit Summary: 

In this unit, students will learn how to tell where places are on Earth using maps. The names of hemispheres, 
continents, countries, and states all help us to say where a place is located. Maps show borders of places. Some 
borders are made by mountains and rivers, but others are decided on by people. Students will also learn that the 
United States has 50 states. Maps help us find states and the places within them. You could even find your state and 
community with a map. When you use a map to describe where a state is found, you read the cardinal directions 
shown on the compass rose. Each state has many communities and landmarks for which it is known. Students will gain 
an understanding about different physical features on Earth's surface. People in a community adapt to their 
environment. All these things are part of a place’s geography. Natural hazards are dangerous and can help shape the 
Earth.  

Recommended Pacing: 

6-8 weeks 

State Standards Addressed: 

6.1.4.A.13. Describe the process by which immigrants become United States citizens. 

6.1.4.B.1. Compare and contrast information that can be found on different types of maps and determine how the 
information may be useful. 

6.1.4.B.2. Use physical and political maps to explain how the location and spatial relationship of places in New Jersey, 
the United States, and other areas, worldwide, have contributed to cultural diffusion and economic interdependence.  

6.1.4.B.3. Explain how and when it is important to use digital geographic tools, political maps, and globes to measure 
distances and to determine time zones and locations using latitude and longitude. 

6.1.4.B.4. Describe how landforms, climate and weather, and availability of resources have impacted where and how 
people live and work in different regions of New Jersey and the United States. 

6.1.4.B.6. Compare and contrast characteristics of regions in the United States based on culture, economics, and 
physical environment to understand the concept of regionalism. 

6.1.4.B.7. Explain why some locations in New Jersey and the United States are more suited for settlement than others. 

6.1.4.B.10. Identify major cities in New Jersey, as well as in the United States, and the world, and explain how 
geographic and demographic tools (e.g., maps, globes, data visualizations) can be used to understand cultural 
differences. 
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6.1.4.C.9. Compare and contrast how the availability of resources affects people across the world differently. 

6.1.4.C.14. Compare different regions of New Jersey to determine the role that geography, natural resources, climate, 
transportation, technology, and/or the labor force play in economic opportunities. 

6.1.4.D.2. Summarize reasons why various groups, voluntarily and involuntarily, immigrated to New Jersey and 
America, and describe the challenges they encountered.  

6.1.4.D.3. Evaluate the impact of voluntary and involuntary immigration on America’s growth as a nation, historically 
and today.  

RL.3.9.   Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and background 
knowledge) the central message/theme, lesson, and/ or moral, settings, and plots of stories written by the same 
author about the same or similar characters (e.g., in books from a series). 

RI.3.1.   Ask and answer questions, and make relevant connections to demonstrate understanding of a text, referring 
explicitly to the text as the basis for the answers. 

RI.3.2.   Determine the main idea of a text; recount the key details and explain how they support the main idea. 

RI.3.3.   Describe the relationship between a series of historical events, scientific ideas or concepts, or steps in 
technical procedures in a text, using language that pertains to time, sequence, and cause/effect. 

RI.3.4.   Determine the meaning of general academic and domain-specific words and phrases in a text relevant to a 
grade 3 topic or subject area. 

RI.3.5.   Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information relevant to a 
given topic efficiently. 

RI.3.7.   Use information gained from text features (e.g., illustrations, maps, photographs) and the words in a text to 
demonstrate understanding of the text (e.g., where, when, why, and how key events occur). 

RI.3.8.   Describe the logical connection between particular sentences and paragraphs in a text (e.g., comparison, 
cause/effect, first/second/third in a sequence) to support specific points the author makes in a text. 

SL.3.1.   Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) with diverse 
partners on grade 3 topics and texts, building on others’ ideas and expressing their own clearly. 

SL.3.1.A.   Explicitly draw on previously read text or material and other information known about the topic to explore 
ideas under discussion. 

SL.3.1.B.   Follow agreed-upon norms for discussions (e.g., gaining the floor in respectful ways, listening to others with 
care, speaking one at a time about the topics and texts under discussion). 

SL.3.1.C.   Ask questions to check understanding of information presented, stay on topic, and link their comments to 
the remarks of others. 

SL.3.1.D.   Explain their own ideas and understanding in light of the discussion. 
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SL.3.2.   Determine the main ideas and supporting details of a text read aloud or information presented in diverse 
media and formats, including visually, quantitatively, and orally. 

L.3.4.A.   Use sentence-level context as a clue to the meaning of a word or phrase. 

L.3.4.D.   Use glossaries or beginning dictionaries, both print and digital, to determine or clarify the precise meaning of 
key words and phrases. 

L.3.6.   Acquire and use accurately grade-appropriate conversational, general academic, and domain-specific words 
and phrases, including those that signal spatial and temporal relationships (e.g., After dinner that night we went 
looking for them). 

Technology Standards and 21st Century Practices 

CRP2. Apply appropriate academic and technical skills. 

CRP4. Communicate clearly and effectively and with reason. 

CRP6. Demonstrate creativity and innovation 

CRP11. Use technology to enhance productivity 

8.1.P.A.4 Use basic technology terms in the proper context in conversation with peers and teachers (e.g., camera, 
tablet, Internet, mouse, keyboard, and printer) 

8.1.2.A.1 Identify the basic features of a digital device and explain its purpose. 

8.1.P.C.1 Collaborate with peers by participating in interactive digital games or activities.  

8.1.2.C.1 Engage in a variety of developmentally appropriate learning activities with students in other classes, schools, 
or countries using various media formats such as online collaborative tools, and social media 

8.1.2.D.1 Develop an understanding of ownership of print and nonprint information. 

8.1.2.E.1 Use digital tools and online resources to explore a problem or issue. 

8.1.2.F.1 Use geographic mapping tools to plan and solve problems. 

8.2.2.A.1 Define products produced as a result of technology or of nature. 

8.2.2.A.5 Collaborate to design a solution to a problem affecting the community. 

Transfer 

Students will be able to independently use their learning to… 
● Compare and make connections between their location and lifestyle to the larger world through 

communicating and interpreting visual representations of various locations. 

Meaning 
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UNDERSTANDINGS 
Students will understand that ...  

● Maps and other geographic tools can be used to discover and compare physical features and lifestyles 
of people in various locations 

● Climate, landforms, and natural resources play a large role in the lifestyles, culture, and settlement of 
people of a particular area.  

ESSENTIAL QUESTIONS 
● Why is location important? 
● How does a geographic location impact a person’s lifestyle? 

Acquisition 

Students will know …. 
● Key vocabulary within unit (such as; compass rose, map key, symbol, scale, mountain, valley, river, 

gulf, etc.) 
● Cardinal and intermediate directions  
● Information that can be found in a map key and the purpose of a map scale 
● Political and physical maps and specific information that can be found on each 
● Culture and lifestyles are influenced by geographic location 
● Landforms and climate affect lifestyles 
● Natural resources are specific to location and assist in settlement 

Students will be skilled at … 
● Using cardinal and intermediate directions 
● Using map key, symbols, and scales to properly read a map 
● Measure the distance between two places on a map 
● Compare and contrast physical and political maps 
● Explain when and why using maps and other geographic tools are useful 
● Distinguish between and describe various types of landforms 
● Describe how landforms, climate, and weather affect people and their lifestyles 
● Describe various local natural resources, how they impact local lifestyle, and what would happen 

without them 
 

Stage 2 - Evidence 

PERFORMANCE TASK(S): 
● Students will create a town including its landforms, natural resources, climate, etc. Students will 

decide what kind of community this town will be and through drawing a map describe this town’s 
environment and the lifestyle of its people. 

OTHER EVIDENCE: 
● Unit assessment 
● Interactive notebook 
● Have students research another community and its environment. Have students create a 
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Venn-diagram comparing and contrasting their local communities’ environment and that of their 
researched community. Students should look at their natural resources, climate, landforms, etc. 
Have students compare these two communities and how their life may have been different had they 
grown up in their researched community.  

Core Materials and Resources: 

● TCi Social Studies Alive Our Community and Beyond textbook 
● TCi Social Studies Alive Our Community and Beyond  interactive workbook 
● Brain Pop Jr. (Related Videos; Reading Maps / Landforms / Continents and Oceans) 
● Learn 360 (Related Videos; How Geography Shapes a Community / Map Skills for Beginners) 
● www.superteacherworksheets.com/communities (activities and worksheets available) 
● http://geography.pppst.com/mapskills.html (Power-points and interactive map skill games) 
● http://nationalatlas.gov/mapmaker (Interactive map maker) 
● http://its.guilford.k12.nc.us/webquests/mapadventure/map.htm (Research activity) 
● http://flashcarddb.com/cardset/238654-3rd-grade-map-skills-flashcards (unit vocabulary flashcards) 
● http://www.totally3rdgrade.com/how_to_read_a_map.html (song about reading maps) 

Differentiation: 

English Language Learner- 
-Build student’s background knowledge by allowing them to look at a familiar map and pick out the key 
elements 
-Celebrate the diversity that students contribute to the classroom environment and relate to immigration 
-Use of Google Translate to translate worksheets and assignments 
-Break instructions down into concrete and direct steps 
-Allow access to new vocabulary words or concepts in native language to help the student relate the 
information 
-Extended time for processing, activities, and assessments 
-Use pictures associated with vocabulary to help students associate words with pictures 
-Provide student with verbal and written sentence starters 
-Check in with student frequently to ensure understanding 
-Scribing 
 
504 - 
-Give student a copy of an individual map for their use to reference 
-Give student a specific number of items to include on their map and give a clear example of each 
-Use of Read & Write on Chromebooks to read webpages out loud as the students research 
-Include multisensory activities (ex., use videos for auditory and visual processing; use pictures when 
possible) 
-Allow student to gather information from other sources besides text (ex., videos, ) 
-Use picture cards when introducing unfamiliar vocabulary words 
-Allow for repetition of instructions 
-Show students an example of the finished product and help with breaking the task down into smaller 
chunks.  Provide student with clear directions to achieve each small task to help them achieve the overall 
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task. 
-Refer to student’s 504 Plan to determine appropriate additional modifications for specific student 
 
Special Education -  
-Give student a copy of an individual map for their use to reference 
-Give student a specific number of items to include on their map and give a clear example of each 
-Use of Read & Write on Chromebooks to read webpages out loud as the students research 
-Include multisensory activities (ex., use videos for auditory and visual processing; use pictures when 
possible) 
-Allow student to gather information from other sources besides text (ex., videos, ) 
-Use picture cards when introducing unfamiliar vocabulary words 
-Allow for repetition of instructions 
-Show students an example of the finished product and help with breaking the task down into smaller 
chunks.  Provide student with clear directions to achieve each small task to help them achieve the overall 
task. 
-Refer to student’s IEP to determine appropriate additional modifications for specific student 
 
Students At-Risk - 
-Give student a copy of an individual map for their use to reference 
-Give student a specific number of items to include on their map and give a clear example of each 
-Use of Read & Write on Chromebooks to read webpages out loud as the students research 
-Include multisensory activities (ex., use videos for auditory and visual processing; use pictures when 
possible) 
-Allow student to gather information from other sources besides text (ex., videos, ) 
-Use picture cards when introducing unfamiliar vocabulary words 
-Allow for repetition of instructions 
-Show students an example of the finished product and help with breaking the task down into smaller 
chunks.  Provide student with clear directions to achieve each small task to help them achieve the overall 
task. 
 
Gifted and Talented -  
-Provide student with challenging choices of reading materials 
-Encourage student to connect personal interests with current topics 
-Give students opportunities to research key concepts 
-Offer many choices for students 
-Give student broad, open ended questions and ask them to support their ideas with concrete facts 
-Ask students to reflect on their own learning 
-Give student chances to do independent research 
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Unit: Diversity 

Content Area: Social Studies 

Grade Level: 3rd 

Unit Summary: 

In this unit students will learn that immigrants came to the United States for many reasons. After arriving here, 
immigrants often settled where they could find jobs and  where other immigrants from the same country lived. Being 
an immigrant can be hard. Immigrants may face discrimination. It can take a long time for them to adjust to a new 
home. But many people around the world believe coming to the United States is their best chance for a better life. 
how communities are very diverse. People in our country have come from around the world. With them, they have 
brought cultures that influence American culture. You can see how diverse American culture is by studying the 
community around you. You see it in the foods we eat and in the languages we speak. You can see it in our holidays 
and in our traditions. Students will also learn ways to practice good citizenship. They will meet a couple different 
people who will show them how to be good citizens. Students will understand that they, too, can make a difference in 
their community. There are things they can do every day to lend a hand. Lastly, students will read about children in 
different places around the world. In many ways, their lives are alike. For example, all of them go to school But in 
other ways, their lives are very different. They eat different foods and do different things to have fun. These 
differences come from the cultures in each country. 

Recommended Pacing: 

4-6 weeks 

State Standards Addressed: 

6.1.4.A.3.   Determine how “fairness,” “equality,” and the “common good” have influenced new laws and policies over 
time at the local and national levels of United States government. 

6.1.4.A.9.   Compare and contrast the responses of individuals and groups, past and present, to violations of 
fundamental rights (e.g., fairness, civil rights, human rights). 

6.1.4.A.11.   Explain how the fundamental rights of the individual and the common good of the country depend upon 
all citizens exercising their civic responsibilities at the community, state, national, and global levels. 

6.1.4.A.14.   Describe how the world is divided into many nations that have their own governments, languages, 
customs, and laws. 

6.1.4.B.9.   Relate advances in science and technology to environmental concerns, and actions taken to address them. 

6.1.4.D.13.   Describe how culture is expressed through and influenced by the behavior of people. 

6.1.4.D.14.   Trace how the American identity evolved over time. 

6.1.4.D.16   Describe how stereotyping and prejudice can lead to conflict, using examples from the past and present.  
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6.1.4.D.17.   Explain the role of historical symbols, monuments, and holidays and how they affect the American 
identity. 

6.1.4.D.18.   Explain how an individual’s beliefs, values, and traditions may reflect more than one culture. 

6.1.4.D.19.   Explain how experiences and events may be interpreted differently by people with different cultural or 
individual perspectives. 

6.1.4.D.20.   Describe why it is important to understand the perspectives of other cultures in an interconnected world. 

6.3.4.B.1.   Plan and participate in an advocacy project to inform others about environmental issues at the local or 
state level and propose possible solutions. 

6.3.4.D.1.   Identify actions that are unfair or discriminatory, such as bullying, and propose solutions to address such 
actions. 

RL.3.2.   Recount stories, including fables, folktales, and myths from diverse cultures; determine the central 
message/theme, lesson, or moral and explain how it is revealed through key details in the text. 

RL.3.9.   Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and background 
knowledge) the central message/theme, lesson, and/ or moral, settings, and plots of stories written by the same 
author about the same or similar characters (e.g., in books from a series). 

RI.3.1.   Ask and answer questions, and make relevant connections to demonstrate understanding of a text, referring 
explicitly to the text as the basis for the answers. 

RI.3.2.   Determine the main idea of a text; recount the key details and explain how they support the main idea. 

RI.3.3.   Describe the relationship between a series of historical events, scientific ideas or concepts, or steps in 
technical procedures in a text, using language that pertains to time, sequence, and cause/effect. 

RI.3.4.   Determine the meaning of general academic and domain-specific words and phrases in a text relevant to a 
grade 3 topic or subject area. 

RI.3.5.   Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information relevant to a 
given topic efficiently. 

RI.3.7.   Use information gained from text features (e.g., illustrations, maps, photographs) and the words in a text to 
demonstrate an understanding of the text (e.g., where, when, why, and how key events occur). 

RI.3.8.   Describe the logical connection between particular sentences and paragraphs in a text (e.g., comparison, 
cause/effect, first/second/third in a sequence) to support specific points the author makes in a text. 

RF.3.4.C.   Use context to confirm or self-correct word recognition and understanding, rereading as necessary. 

W.3.3.   Write narratives to develop real or imagined experiences or events using narrative technique, descriptive 
details, and clear event sequences. 

W.3.3.B.   Use dialogue and descriptions of actions, thoughts, and feelings to develop experiences and events or show 
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the responses of characters to situations. 

W.3.4.   With guidance and support from adults, produce writing in which the development and organization are 
appropriate to task and purpose.  

SL.3.1.   Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) with diverse 
partners on grade 3 topics and texts, building on others’ ideas and expressing their own clearly. 

SL.3.1.A.   Explicitly draw on previously read text or material and other information known about the topic to explore 
ideas under discussion. 

SL.3.1.B.   Follow agreed-upon norms for discussions (e.g., gaining the floor in respectful ways, listening to others with 
care, speaking one at a time about the topics and texts under discussion). 

SL.3.1.C.   Ask questions to check understanding of information presented, stay on topic, and link their comments to 
the remarks of others. 

SL.3.1.D.   Explain their own ideas and understanding in light of the discussion. 

SL.3.2.   Determine the main ideas and supporting details of a text read aloud or information presented in diverse 
media and formats, including visually, quantitatively, and orally. 

L.3.6.   Acquire and use accurately grade-appropriate conversational, general academic, and domain-specific words 
and phrases, including those that signal spatial and temporal relationships (e.g., After dinner that night we went 
looking for them). 

Technology Standards and 21st Century Practices 

CRP1. Act as a responsible and contributing citizen and employee. 

CRP2. Apply appropriate academic and technical skills. 

CRP4. Communicate clearly and effectively and with reason. 

CRP11. Use technology to enhance productivity. 

CRP12. Work productively in teams while using cultural global competence. 

8.1.P.A.4 Use basic technology terms in the proper context in conversation with peers and teachers (e.g., camera, 
tablet, Internet, mouse, keyboard, and printer) 

8.1.2.A.1 Identify the basic features of a digital device and explain its purpose. 

8.1.P.C.1 Collaborate with peers by participating in interactive digital games or activities.  

8.1.2.C.1 Engage in a variety of developmentally appropriate learning activities with students in other classes, schools, 
or countries using various media formats such as online collaborative tools, and social media 

8.1.2.D.1 Develop an understanding of ownership of print and nonprint information. 
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8.1.2.E.1 Use digital tools and online resources to explore a problem or issue. 

8.1.2.F.1 Use geographic mapping tools to plan and solve problems. 

8.2.2.A.1 Define products produced as a result of technology or of nature. 

8.2.2.A.5 Collaborate to design a solution to a problem affecting the community. 

8.2.5.A.1 Compare and contrast how products made in nature differ from products that are human made in how they 
are produced and used. 

Transfer 

Students will be able to independently use their learning to… 
● Respect the diversity of community members and people around the world through an understanding and 

acknowledgement of cultural, religious, and ethnic contributions to the greater community. 

Meaning 

UNDERSTANDINGS 
Students will understand that ...  

● A community is established through the various cultures and diversity of its people. 
● Respecting various cultures and perspectives through awareness and communication can 

help to solve conflicts both locally and globally. 

ESSENTIAL QUESTIONS 
● How do I solve conflicts with others that are different from me in a community? 
● How have the various cultures within my community contributed to the customs, traditions, 

and beliefs within the community? 
● How has my heritage and the various cultures within my community influenced my daily life? 

Acquisition 

Students will know …. 
● Key vocabulary within unit (such as; custom, culture, tradition, ethnic groups, perspectives, etc.)  
● Most communities are made up of people of different ethnicities 
● Members of a community show their culture through their clothing, language, food, music, etc. 
● Cultures include traditions, popular beliefs, values, and ideas expressed through people’s behaviors 
● Stereotyping and prejudice can lead to conflicts  
● Various historical events and important figures that have assisted in cultural acceptance and helped 

to solve conflicts 

Students will be skilled at ... 
● Compare and contrast different culture groups in the community, including their food, clothing, and 

customs 
● Explain the ways in which people of different ethnic groups help to make the community a better 

place to live 
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● Explain where and how personal beliefs and values are developed 
● Describe how people within a community share some of their customs 

Stage 2 - Evidence 

PERFORMANCE TASK(S): 
● Students will choose an influential person. They will research their life, including their cultural 

background; contributions they have made and how they have impacted society. Students will then 
create a visual representation to display their findings along with dressing as the person they have 
researched. Students will have a wax museum where visitors can interview them on their research. 

OTHER EVIDENCE: 
● Unit assessment 
● Interactive notebook 
● Design and conduct an interview for a  member of the school community to which you belong to 

discover what it means to be a good citizen. Determine  how they contribute to the school 
community and what conflicts or problems they encounter within their role. Develop an action plan 
as to how you and your group as community members can help out to solve some of these conflicts 
or problems within the school community. 

● Students create a postcard from their community to a friend or family member living elsewhere. 
Have students describe what their community looks like, what to do there, or their role and 
responsibilities within the community. 

● Create an environmental issue that could occur in your community. How would you communicate to 
the people of your community about the issue and get them to help out their environment. Write a 
news article that will not only inform the community about this issue, but persuade them to help 
out. What will your plan be to correct this environmental concern? How will you get others to get 
involved? 

● Students will create a journal/diary entry pretending to live in a country their family/ancestors are 
from. Students will present and share their personal traditions, beliefs, and customs while getting to 
discover those of their classmates.  

Stage 3 - Learning Plan 

This unit utilizes the content of the TCi Lessons 5-7 as well as any supplemental materials necessary. 
Learning activities may include: 

● Students partner up with a classmate and create a Venn-Diagram. Compare and contrast how your 
and your partner are similar and different by discussing your traditions, beliefs, and customs.  

● Explore cultural diversity by looking at the contributions of cultures in the categories of foods, 
languages, holidays, and traditions. 

● Learn how several people confronted problems in their community. 
● Read about children from communities around the world and use venn diagrams to record ways in 

which their lives are alike and different. 

Core Materials and Resources: 
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● TCi Social Studies Alive Our Community and Beyond textbook 
● TCi Social Studies Alive Our Community and Beyond  interactive workbook 
● Brain Pop Jr. (Related Videos; Holidays)  
● Learn 360 (Related Videos; Everybody’s Different / Enemy Pie) 
● http://www.ipl.org/div/cquest/ (Culture Quest Interactive World Tour) 
● http://www.totally3rdgrade.com/people.html (song about culture) 
● http://pbskids.org/arthur/games/connectworld/index.html (Interactive games) 
● http://www.eduplace.com/geonet/index.html (Interactive games) 
● http://www.pbs.org/parents/mayaandmiguel/english/activities/calendar.html (Family Tradition 

Activities) 
● http://www.education.com/activity/third-grade/world-cultures/ (Culture activities) 

Differentiation: 

English Language Learner- 
-Celebrate the diversity that students contribute to the classroom environment and give students a chance 
to share about their cultures, to make connections to current material and make a connection 
-Provide student with graphic organizers (or explicitly teach them how to create their own) when conducting 
research 
-Clear expectations for each component of research (ex., birthdate, childhood, etc.) 
-Allow student to use audiobooks when conducting their research 
-If accessible, provide student with text in native language to conduct research 
-Limit student choices of websites for online research to help them focus their information 
-Use of Google Translate to translate worksheets and assignments 
-Break instructions down into concrete and direct steps 
-Allow access to new vocabulary words or concepts in native language to help the student relate the 
information 
-Extended time for processing, activities, and assessments 
-Use pictures associated with vocabulary to help students associate words with pictures 
-Provide student with verbal and written sentence starters 
-Check in with student frequently to ensure understanding 
-Scribe for student 
 
504 - 
-Provide student with graphic organizers (or explicitly teach them how to create their own) when conducting 
research 
-Clear expectations for each component of research (ex., birthdate, childhood, etc.) 
-Provide students with appropriately leveled texts or audiobooks when conducting their research 
-Limit student choices of websites for online research to help them focus their information 
-Use of Read & Write on Chromebooks to read webpages out loud as the students research 
-Include multisensory activities (ex., use videos for auditory and visual processing; use pictures when 
possible) 
-Allow student to gather information from other sources besides text (ex., videos, ) 
-Use picture cards when introducing unfamiliar vocabulary words 
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-Allow for repetition of instructions 
-Show students an example of the finished product and help with breaking the task down into smaller 
chunks.  Provide student with clear directions to achieve each small task to help them achieve the overall 
task. 
-Refer to student’s 504 Plan to determine appropriate additional modifications for specific student 
 
Special Education -  
-Provide student with graphic organizers (or explicitly teach them how to create their own) when conducting 
research 
-Clear expectations for each component of research (ex., birthdate, childhood, etc.) 
-Provide students with appropriately leveled texts or audiobooks when conducting their research 
-Limit student choices of websites for online research to help them focus their information 
-Use of Read & Write on Chromebooks to read webpages out loud as the students research 
-Include multisensory activities (ex., use videos for auditory and visual processing; use pictures when 
possible) 
-Allow student to gather information from other sources besides text (ex., videos, ) 
-Use picture cards when introducing unfamiliar vocabulary words 
-Allow for repetition of instructions 
-Show students an example of the finished product and help with breaking the task down into smaller 
chunks.  Provide student with clear directions to achieve each small task to help them achieve the overall 
task. 
-Refer to student’s IEP to determine appropriate additional modifications for specific student 
 
Students At-Risk - 
-Provide student with graphic organizers (or explicitly teach them how to create their own) when conducting 
research 
-Clear expectations for each component of research (ex., birthdate, childhood, etc.) 
-Provide students with appropriately leveled texts or audiobooks when conducting their research 
-Limit student choices of websites for online research to help them focus their information 
-Use of Read & Write on Chromebooks to read webpages out loud as the students research 
-Include multisensory activities (ex., use videos for auditory and visual processing; use pictures when 
possible) 
-Allow student to gather information from other sources besides text (ex., videos, ) 
-Use picture cards when introducing unfamiliar vocabulary words 
-Allow for repetition of instructions 
-Show students an example of the finished product and help with breaking the task down into smaller 
chunks.  Provide student with clear directions to achieve each small task to help them achieve the overall 
task. 
 
Gifted and Talented -  
-Give students opportunities to compare different influential people 
-Provide student with challenging choices of reading materials 
-Encourage student to connect personal interests with current topics 
-Give students opportunities to research key concepts 
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-Offer many choices for students 
-Give student broad, open ended questions and ask them to support their ideas with concrete facts 
-Ask students to reflect on their own learning 
-Give student chances to do independent research 

 

Unit: Economics 

Content Area: Social Studies 

Grade Level: 3rd 

Unit Summary: 

In this unit students will learn about different parts of a market and that people can buy goods and services. They will 
learn that a market, like a farmers' market, is part of a larger economy. In a market, buyers and sellers come together 
to get what they want. Buyers have to make choices about what they want to buy. In a free market economy, people 
can choose how they want to earn money. They can choose to provide a service, or they can choose to make a good. 
People can also choose to work for a business. Businesses can also make many choices about how they want to earn 
money. Incentives and changes in laws can affect the choices that businesses make. Buyers and sellers, through supply 
and demand, affect prices in a free market economy. High supply and low demand lead to lower prices. Low supply 
and high demand lead to higher prices. When either supply or demand changes, prices change, too. Many people 
choose to save their money instead of spending it. People save their money so that they can buy something expensive 
in the future, or they can put money aside in case they need to fix something that breaks. They can save this money in 
a bank. Businesses save money by finding ways to spend less on making goods. They can choose to use machines or 
choose cheaper resources. They then can save this money for new machines or to invent new things. Global trade 
connects countries around the world. Countries trade what they have for what they want. They trade natural 
resources and goods they make. Businesses can also sell different goods or build factories in countries around the 
world. Global trade allows people to buy quality and low-cost goods from other places, but some countries may lose 
businesses and jobs to other countries. In poorer countries, global trade may keep workers' pay low. However, both 
rich and poor countries are often better because of global trade. There are many reasons why people live in 
communities. One of them is that communities offer public services. Governments raise money for these services by 
collecting taxes. Cities, states, and the United States all have their own taxes. Police and firefighters keep people safe. 
Health care services help people who are sick or hurt. Public schools teach students skills they need to get good jobs in 
the future. Public transportation helps people get from place to place without using cars. Parks give people places to 
play and to enjoy nature. 

Recommended Pacing: 

6-8 weeks 

State Standards Addressed: 

6.1.4.B.8.   Compare ways people choose to use and distribute natural resources. 

6.1.4.C.1.   Apply opportunity cost (i.e., choices and tradeoffs) to evaluate individuals’ decisions, including ones made 

Adopted 11-20-19 



in their communities. 

6.1.4.C.2.   Distinguish between needs and wants and explain how scarcity and choice influence decisions made by 
individuals, communities, and nations. 

6.1.4.C.3.   Explain why incentives vary between and among producers and consumers. 

6.1.4.C.4.   Describe how supply and demand influence price and output of products. 

6.1.4.C.6. Describe the role and relationship among households, businesses, laborers, and governments within the 
economic system. 

6.1.4.C.7.   Explain how the availability of private and public goods and services is influenced by the global market and 
government. 

6.1.4.C.8.   Illustrate how production, distribution, and consumption of goods and services are interrelated and are 
affected by the global market and events in the world community. 

6.1.4.C.9.   Compare and contrast how the availability of resources affects people across the world differently. 

6.1.4.C.10.   Explain the role of money, savings, debt, and investment in individuals’ lives. 

6.1.4.C.11.   Recognize the importance of setting long-term goals when making financial decisions within the 
community. 

6.1.4.C.13.  Examine the qualities of entrepreneurs in a capitalistic society 

RL.3.2.   Recount stories, including fables, folktales, and myths from diverse cultures; determine the central 
message/theme, lesson, or moral and explain how it is revealed through key details in the text. 

RL.3.5.   Refer to parts of stories, dramas, and poems when writing or speaking about a text, using terms such as 
chapter, scene, and stanza; describe how each successive part builds on earlier sections. 

RL.3.9.   Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and background 
knowledge) the central message/theme, lesson, and/ or moral, settings, and plots of stories written by the same 
author about the same or similar characters (e.g., in books from a series). 

RI.3.1.   Ask and answer questions, and make relevant connections to demonstrate understanding of a text, referring 
explicitly to the text as the basis for the answers. 

RI.3.2.   Determine the main idea of a text; recount the key details and explain how they support the main idea. 

RI.3.3.   Describe the relationship between a series of historical events, scientific ideas or concepts, or steps in 
technical procedures in a text, using language that pertains to time, sequence, and cause/effect. 

RI.3.4.   Determine the meaning of general academic and domain-specific words and phrases in a text relevant to a 
grade 3 topic or subject area. 

RI.3.5.   Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information relevant to a 
given topic efficiently. 
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RI.3.7.   Use information gained from text features (e.g., illustrations, maps, photographs) and the words in a text to 
demonstrate an understanding of the text (e.g., where, when, why, and how key events occur). 

W.3.2.   Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 

W.3.2.A.   Introduce a topic and group related information together; include text features (e.g.: illustrations, diagrams, 
captions) when useful to support comprehension. 

W.3.2.B.   Develop the topic with facts, definitions, and details. 

W.3.3.   Write narratives to develop real or imagined experiences or events using narrative technique, descriptive 
details, and clear event sequences. 

W.3.7.   Conduct short research projects that build knowledge about a topic. 

W.3.8.   Recall information from experiences or gather information from print and digital sources; take brief notes on 
sources and sort evidence into provided categories. 

SL.3.1.   Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) with diverse 
partners on grade 3 topics and texts, building on others’ ideas and expressing their own clearly. 

SL.3.1.A.   Explicitly draw on previously read text or material and other information known about the topic to explore 
ideas under discussion. 

SL.3.1.C.   Ask questions to check understanding of information presented, stay on topic, and link their comments to 
the remarks of others. 

SL.3.1.D.   Explain their own ideas and understanding in light of the discussion. 

SL.3.2.   Determine the main ideas and supporting details of a text read aloud or information presented in diverse 
media and formats, including visually, quantitatively, and orally. 

SL.3.3.   Ask and answer questions about information from a speaker, offering appropriate elaboration and detail. 

SL.3.4.   Report on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, 
descriptive details, speaking clearly at an understandable pace. 

L.3.4.   Determine or clarify the meaning of unknown and multiple-meaning word and phrases based on grade 3 
reading and content, choosing flexibly from a range of strategies. 

L.3.6.   Acquire and use accurately grade-appropriate conversational, general academic, and domain-specific words 
and phrases, including those that signal spatial and temporal relationships (e.g., After dinner that night we went 
looking for them). 

Technology Standards and 21st Century Practices 

CRP3. Attend to personal health and financial well-being 

CRP4. Communicate clearly and effectively and with reason. 
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CRP5. Consider the environmental, social and economic impacts of decisions. 

CRP6. Demonstrate creativity and innovation. 

8.1.P.A.4 Use basic technology terms in the proper context in conversation with peers and teachers (e.g., camera, 
tablet, Internet, mouse, keyboard, and printer) 

8.1.2.A.1 Identify the basic features of a digital device and explain its purpose. 

8.1.P.C.1 Collaborate with peers by participating in interactive digital games or activities.  

8.1.2.D.1 Develop an understanding of ownership of print and nonprint information. 

8.2.2.A.1 Define products produced as a result of technology or of nature. 

8.2.2.A.4 Choose a product to make and plan the tools and materials needed. 

8.2.2.A.5 Collaborate to design a solution to a problem affecting the community. 

8.2.5.A.1 Compare and contrast how products made in nature differ from products that are human made in how they 
are produced and used. 

8.2.2.C.1 Brainstorm ideas on how to solve a problem or build a product. 

8.2.2.C.2 Create a drawing of a product or device that communicates its function to peers and discuss.  

8.2.2.C.5 Describe how the parts of a common toy or tool interact and work as part of a system 

Transfer 

Students will be able to independently use their learning to… 
● Make informed decisions as a consumer through analyzing and examining the link between goods and 

services with producers and consumers to gain an understanding of how an economy functions. 

Meaning 

UNDERSTANDINGS 
Students will understand that ...  

● Scarcity exists because resources are limited. Scarcity drives many economic decisions. Opportunity 
costs arise because of the limits of resources. Resources include time, money, natural resources, etc. 

● Producers and consumers have different incentives that motivate them to make decisions. 
● Supply and demand influences price and output of products. 
● Revenue – Expenses = Profit (or loss). Revenue is the money a company earns from the sale of good 

services. Expense is a cost associated with operating a business. Profit is money made by a company 
after expenses are paid. 

●  Companies can increase (decrease) their values through successful (unsuccessful) operations. 
● People save their money so that they can buy something expensive in the future, or they can put 

money aside in case they need to fix something that breaks. They can save this money in a bank. 
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● Businesses save money by finding ways to spend less on making goods. 
● Global trade connects countries around the world. Countries trade what they have for what they 

want. 
● One reason people live in communities is because they offer public services. 
● Governments raise money for these services by collecting taxes.  

ESSENTIAL QUESTIONS 
● How do the ways we choose to make and spend money affect our lives and the lives of others in our 

community? 
● Do the economic decisions our government makes effect as all in the same way? 
● What do I need to know in order to be an informed consumer? 
● How does global trade affect the economy? 

Acquisition 

Students will know …. 
● Key terms including economy, free market, scarcity, supply, demand, profit, interest, invest, global 

trade, public service, private service, etc. 
● What is the cost of different choices. 
● What determines supply and demand. 
● Different financial institutions. 

Students will be skilled at ... 
● Compare different types of financial instruments. 
● Show the relationship between supply and demand. 

Stage 2 - Evidence 

PERFORMANCE TASK(S): 
● Read the book “If You Give a Mouse a Cookie” by L. Numeroff. Have students identify each item the 

mouse wanted and categorize each as a good or service. Create a story of their own with a similar 
theme (If you give a teacher a dog…) and create a story book with text and illustrations. Pages 
should include both goods and services demonstrating the cause and effect relationship between the 
goods and services. Share the story to class. Discuss who the producer or provider might be for each 
good or service to tie into trade and occupation. 

OTHER EVIDENCE: 
● Unit assessment 
● Interactive notebook 
● Students pretend to be a new business in a small community. They will create a brochure or poster 

to advertise their business. Students will think am I selling a good or service? What is the cost? What 
can I offer consumers? Students will prepare a survey to determine which classmates would buy 
their item and create a graph to present.  

Stage 3 - Learning Plan 
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This unit utilizes the content of the TCi Lessons 8-12 as well as any supplemental materials necessary. 
Learning activities may include: 

● Read about different parts of a market and that people can buy goods and services.  
● Discover what happens to prices when supply and demand change. 
● Analyze a variety of situations dealing with money. Create arguments to explain the choices you would 

make in each situation. 
● Identify familiar items that are made or grown in other countries and hypothesize why people might use or 

buy these items. 
● Identify six public services from visual and audio cues and hypothesize ways these services can benefit a 

community. 

Core Materials and Resources: 

● TCi Social Studies Alive Our Community and Beyond textbook 
● TCi Social Studies Alive Our Community and Beyond  interactive workbook 
● Brain Pop Jr. (Related Videos; Needs and Wants / Goods and Services / Saving and Spending) 
● Learn 360 (Related Videos; Lemonade for Sale / Death Knell for Oil / World Power - Barter) 
● http://www.superteacherworksheets.com/economics.html (Economic Worksheets) 
● http://www.totally3rdgrade.com/supply_and_demand.html (song about economics) 
● http://classroom.jc-schools.net/SS-units/economics.htm (Interactive games and activities) 
● http://www.lessonplanet.com/economics (Economic Lesson Plans & Activities) 

Differentiation: 

English Language Learner- 
-Provide student with a word bank of key vocabulary words that will help them when constructing their own 
book 
-Use of Google Translate to translate worksheets and assignments 
-Break instructions down into concrete and direct steps 
-Allow access to new vocabulary words or concepts in native language to help the student relate the 
information 
-Extended time for processing, activities, and assessments 
-Use pictures associated with vocabulary to help students associate words with pictures 
-Provide student with verbal and written sentence starters 
-Check in with student frequently to ensure understanding 
-Scribe for student 
 
504 - 
-Use of speech-to-text for dictation of book 
-Include multisensory activities (ex., use videos for auditory and visual processing; use pictures when 
possible) 
-Allow student to gather information from other sources besides text (ex., videos, ) 
-Use picture cards when introducing unfamiliar vocabulary words 
-Allow for repetition of instructions 
-Show students an example of the finished product and help with breaking the task down into smaller 
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chunks.  Provide student with clear directions to achieve each small task to help them achieve the overall 
task. 
-Refer to student’s 504 Plan to determine appropriate additional modifications for specific student 
 
Special Education -  
-Use of speech-to-text for dictation of book 
-Include multisensory activities (ex., use videos for auditory and visual processing; use pictures when 
possible) 
-Allow student to gather information from other sources besides text (ex., videos, ) 
-Use picture cards when introducing unfamiliar vocabulary words 
-Allow for repetition of instructions 
-Show students an example of the finished product and help with breaking the task down into smaller 
chunks.  Provide student with clear directions to achieve each small task to help them achieve the overall 
task. 
-Refer to student’s IEP to determine appropriate additional modifications for specific student 
 
Students At-Risk - 
-Use of speech-to-text for dictation of book 
-Include multisensory activities (ex., use videos for auditory and visual processing; use pictures when 
possible) 
-Allow student to gather information from other sources besides text (ex., videos, ) 
-Use picture cards when introducing unfamiliar vocabulary words 
-Allow for repetition of instructions 
-Show students an example of the finished product and help with breaking the task down into smaller 
chunks.  Provide student with clear directions to achieve each small task to help them achieve the overall 
task. 
-Refer to student’s 504 Plan to determine appropriate additional modifications for specific student 
 
Gifted and Talented -  
-Provide student with challenging choices of reading materials 
-Encourage student to connect personal interests with current topics 
-Give students opportunities to research key concepts 
-Offer many choices for students 
-Give student broad, open ended questions and ask them to support their ideas with concrete facts 
-Ask students to reflect on their own learning 
-Give student chances to do independent research 

 

 

Unit: Government 

Content Area: Social Studies 
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Grade Level: 3rd  

Unit Summary: 

In this unit students will learn that It takes a lot of people to run local governments like a city or town government. 
The mayor and the city council make the big decisions. The city manager sees that these decisions are carried out. 
Other people at city hall all have their own jobs to do. Together, they help to keep the city running smoothly. There 
are different levels of government. A state government runs each state. The federal government runs the whole 
country. The United States government is a republic, which means the people can choose their leaders. These leaders 
represent the people who elected them and make decisions that are best for the people they represent. U.S. citizens 
who are at least 18 years old can vote. You can have a voice in your community in many ways. You can learn about 
issues and voice your opinions about them. You can attend public meetings. You also can take part in peaceful 
demonstrations. You can support and help candidates running for a government office. Some everyday activities 
people do can harm the environment. It is important for people to get around and use goods from factories. But cars 
and factories can create pollution. Many different people have tried to reduce pollution problems. The Three 
Musketeers planted trees in Los Angeles to fight air pollution. The government and local communities have worked to 
lessen the harm on the ocean caused by oil spills. Parents in Ohio worked to close a school that was built on a toxic 
waste dump.  We are all members of the global community. There are things you can do to take care of the planet. 
You can help protect the environment, share things with other people, and get involved with organizations that help 
others. 

Recommended Pacing: 

6-8 weeks 

State Standards Addressed: 

6.1.4.A.1.   Explain how rules and laws created by community, state, and national governments protect the rights of 
people, help resolve conflicts, and promote the common good. 

6.1.4.A.3.   Determine how “fairness,” “equality,” and the “common good” have influenced new laws and policies over 
time at the local and national levels of United States government. 

6.1.4.A.4.   Explain how the United States government is organized and how the United States Constitution defines 
and checks the power of government. 

6.1.4.A.5.   Distinguish the roles and responsibilities of the three branches of the national government. 

6.1.4.A.6 Explain how national and state governments share power in the federal system of government. 

6.1.4.A.7.   Explain how the United States functions as a representative democracy, and describe the roles of elected 
representatives and how they interact with citizens at local, state, and national levels. 

6.1.4.A.8.   Compare and contrast how government functions at the community, county, state, and national levels, the 
services provided, and the impact of policy decisions made at each level. 

6.1.4.A.11.   Explain how the fundamental rights of the individual and the common good of the country depend upon 
all citizens exercising their civic responsibilities at the community, state, national, and global levels. 
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6.1.4.A.12.   Explain the process of creating change at the local, state, or national level. 

6.1.4.A.16.   Explore how national and international leaders, businesses, and global organizations promote human 
rights and provide aid to individuals and nations in need. 

6.1.4.B.9.   Relate advances in science and technology to environmental concerns, and to actions taken to address 
them. 

6.1.4.D.5.   Relate key historical documents (i.e., the Mayflower Compact, the Declaration of Independence, the 
United States Constitution, and the Bill of Rights) to present day government and citizenship. 

6.1.4.D.14.   Trace how the American identity evolved over time. 

6.3.4.A.1.   Determine what makes a good rule or law and apply this understanding to rules and laws in your school or 
community (e.g., bike helmet, recycling). 

6.3.4.A.2.   Examine the impact of a local issue by considering the perspectives of different groups, including 
community members and local officials. 

6.3.4.A.3.   Select a local issue and develop a group action plan to inform school and/or community members about 
the issue. 

6.3.4.B.1.   Plan and participate in an advocacy project to inform others about environmental issues at the local or 
state level and propose possible solutions. 

6.3.4.D.1.   Identify actions that are unfair or discriminatory, such as bullying, and propose solutions to address such 
actions. 

RI.3.1.   Ask and answer questions, and make relevant connections to demonstrate understanding of a text, referring 
explicitly to the text as the basis for the answers. 

RI.3.2.   Determine the main idea of a text; recount the key details and explain how they support the main idea. 

RI.3.3.   Describe the relationship between a series of historical events, scientific ideas or concepts, or steps in 
technical procedures in a text, using language that pertains to time, sequence, and cause/effect. 

RI.3.4.   Determine the meaning of general academic and domain-specific words and phrases in a text relevant to a 
grade 3 topic or subject area. 

RI.3.5.   Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information relevant to a 
given topic efficiently. 

RI.3.7.   Use information gained from text features (e.g., illustrations, maps, photographs) and the words in a text to 
demonstrate understanding of the text (e.g., where, when, why, and how key events occur). 

RI.3.8.   Describe the logical connection between particular sentences and paragraphs in a text (e.g., comparison, 
cause/effect, first/second/third in a sequence) to support specific points the author makes in a text. 

W.3.3.   Write narratives to develop real or imagined experiences or events using narrative technique, descriptive 
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details, and clear event sequences. 

W.3.4.   With guidance and support from adults, produce writing in which the development and organization are 
appropriate to task and purpose. (Grade-specific expectations for writing types are defined in standards 1–3 above.) 

SL.3.1.   Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) with diverse 
partners on grade 3 topics and texts, building on others’ ideas and expressing their own clearly. 

SL.3.1.A.   Explicitly draw on previously read text or material and other information known about the topic to explore 
ideas under discussion. 

SL.3.1.C.   Ask questions to check understanding of information presented, stay on topic, and link their comments to 
the remarks of others. 

SL.3.2.   Determine the main ideas and supporting details of a text read aloud or information presented in diverse 
media and formats, including visually, quantitatively, and orally. 

L.3.6.   Acquire and use accurately grade-appropriate conversational, general academic, and domain-specific words 
and phrases, including those that signal spatial and temporal relationships (e.g., After dinner that night we went 
looking for them). 

Technology Standards and 21st Century Practices 

CRP1. Act as a responsible and contributing citizen and employee. 

CRP5. Consider the environmental, social and economic impacts of decisions. 

CRP7. Employ valid and reliable research strategies. 

CRP8. Utilize critical thinking to make sense of problems and persevere in solving them 

8.1.P.A.4 Use basic technology terms in the proper context in conversation with peers and teachers (e.g., camera, 
tablet, Internet, mouse, keyboard, and printer) 

8.1.2.A.1 Identify the basic features of a digital device and explain its purpose. 

8.1.P.C.1 Collaborate with peers by participating in interactive digital games or activities.  

8.1.2.C.1 Engage in a variety of developmentally appropriate learning activities with students in other classes, schools, 
or countries using various media formats such as online collaborative tools, and social media 

8.1.2.D.1 Develop an understanding of ownership of print and nonprint information. 

8.1.2.E.1 Use digital tools and online resources to explore a problem or issue. 

8.2.2.A.5 Collaborate to design a solution to a problem affecting the community. 

8.2.2.B.4 Identify how the ways people live and work has changed because of technology 

Transfer 
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Students will be able to independently use their learning to… 
● Understand that a citizen’s fundamental rights are protected under the rules and laws created by the 

government and the peoples’ responsibility to follow the laws for the well-being of all citizens. 

Meaning 

UNDERSTANDINGS 
Students will understand that … 

● Active citizens exercise their rights and responsibilities through participation in democratic 
processes.  

● The government has a responsibility to develop rules and laws to protect people’s rights and the 
security and welfare of society. 

ESSENTIAL QUESTIONS 
● How do rules and laws protect my rights as a citizen?  
● What would happen if we had no government? 
● How do citizens influence government? 

Acquisition 

Students will know …. 
● Key vocabulary such as: government services, common good, vote, volunteer, right, responsibility, 

democracy, elect, and appoint. 
● Responsibilities of citizens and why following rules is crucial to the wellbeing of the common good. 
● Fundamental rights of all citizens. 
● The Constitution and Bill of Rights are key documents in establishing human rights and 

responsibilities of the government. 
● Three branches of government  and their roles (judicial, legislative, executive). 
● Important figures in government at the local, state, and federal level. 
● Rules and laws are developed to protect peoples’ rights based on the needs of the people. 

Students will be skilled at ... 
● Explain how rules and laws are created to protect the rights of people 
● Create strategies to resolve conflicts through the use of rules and laws. 
● Discuss the importance of the Constitution and Bill of Rights and how these documents are the 

foundation for our government. 
● Compare and contrast rights versus responsibilities. 
● Identify the three branches of government and that the reason for the three branches of 

government is to have a balance of power. 
● Determine the government’s role at the local, state, and federal level.  

Stage 2 - Evidence 

PERFORMANCE TASK(S): 
● Create a law and defend why people might agree and disagree with it. Think about why you would 

Adopted 11-20-19 



want this law and how it would be enforced. Think about what implications this law could have on 
the community and the peoples responsibilities would be to follow this law daily. 

OTHER EVIDENCE: 
● Unit assessment 
● Interactive notebook 
● Create a mobile to display the three types or government, their roles in the community, and local 

community members that are currently in those government positions. 
● Have students write about what it might be like if there was no government. How would their local 

community be different? How would the world be different? 

Stage 3 - Learning Plan 

This unit utilizes the content of the TCi Lessons 13-16 as well as any supplemental materials necessary. 
Learning activities may include: 

● Learn that community government represents 1 of 3 levels of government in the United States and all 
levels must obey the Constitution. 

● Reflect on a time when you did not have a voice in a decision that affected you. 
● Learn a step-by-step process for preparing to vote responsibly in an election. 
● Investigate case studies of environmental problems. Present solutions and find out what each community 

did to help solve the problem. 
● Read about how you can protect the environment, share things with other people, and get involved with 

organizations that help others. 

Core Materials and Resources: 

● TCi Social Studies Alive Our Community and Beyond textbook 
● TCi Social Studies Alive Our Community and Beyond  interactive workbook 
●  Brain Pop Jr. (Related Videos; Branches of Government / Local and State Government / Rights and 

Responsibilities) 
● Learn 360 (Related Videos; State Government; the Constitution / The Judicial Branch / The Executive 

Branch / Branches of Government) 
● www.superteacherworksheets.com/communities (activities and worksheets available) 
● www.sfsocialstudies.com/g3/index.html (interactive games, current events, activities) 
● http://www.hud.gov/kids/field1.html (interactive tours of city hall and government officials) 
● http://www.totally3rdgrade.com/branches_of_government.html (song lyrics and sound clip) 
● http://www.socialstudiesforkids.com/wwww/us/billofrightsdef.htm (Bill of Rights for Kids) 
● http://www.factmonster.com/ipka/A0769450.html (Bill or Rights for Kids) 

Differentiation: 

English Language Learner- 
-Help build background knowledge and make connections by thinking about a school rule that is already put 
into place and why the rule exists, and why some do not agree with it 
-Break instructions down into concrete and direct steps 
-Allow access to new vocabulary words or concepts in native language to help the student relate the 
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information 
-Extended time for processing, activities, and assessments 
-Use pictures associated with vocabulary to help students associate words with pictures 
-Provide student with verbal and written sentence starters 
-Check in with student frequently to ensure understanding 
-Scribe for student 
 
504 - 
-Include multisensory activities (ex., use videos for auditory and visual processing; use pictures when 
possible) 
-Allow student to gather information from other sources besides text (ex., videos, ) 
-Use picture cards when introducing unfamiliar vocabulary words 
-Allow for repetition of instructions 
-Show students an example of the finished product and help with breaking the task down into smaller 
chunks.  Provide student with clear directions to achieve each small task to help them achieve the overall 
task. 
-Refer to student’s 504 Plan to determine appropriate additional modifications for specific student 
 
Special Education -  
-Include multisensory activities (ex., use videos for auditory and visual processing; use pictures when 
possible) 
-Allow student to gather information from other sources besides text (ex., videos, ) 
-Use picture cards when introducing unfamiliar vocabulary words 
-Allow for repetition of instructions 
-Show students an example of the finished product and help with breaking the task down into smaller 
chunks.  Provide student with clear directions to achieve each small task to help them achieve the overall 
task. 
-Refer to student’s IEP to determine appropriate additional modifications for specific student 
 
Students At-Risk - 
-Include multisensory activities (ex., use videos for auditory and visual processing; use pictures when 
possible) 
-Allow student to gather information from other sources besides text (ex., videos, ) 
-Use picture cards when introducing unfamiliar vocabulary words 
-Allow for repetition of instructions 
-Show students an example of the finished product and help with breaking the task down into smaller 
chunks.  Provide student with clear directions to achieve each small task to help them achieve the overall 
task. 
 
Gifted and Talented -  
-Provide student with challenging choices of reading materials 
-Encourage student to connect personal interests with current topics 
-Give students opportunities to research key concepts 
-Offer many choices for students 
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-Give student broad, open ended questions and ask them to support their ideas with concrete facts 
-Ask students to reflect on their own learning 
-Give student chances to do independent research 
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